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ABSTRACT 
Equality is unequivocal necessity of a sustainable society. In this sense, a society that has 
failed to realize equality cannot be defined as sustainable. The global society as it is, is rife 
with inequalities; inequalities that not only harm groups and individuals, but that will harm 
future generations’ capabilities to prosper and survive. One of the major inequalities is the 
issue of gender, however, applications of sustainability science, many times, fail to address 
gender, or view it as an important topic to address. There is a blatant disconnection between 
within policy, science, and, our area of focus, academia. Addressing this topic as it manifests 
within the Environmental Studies and Sustainability Science (LUMES) Master’s program 
within Lund University, has yielded interesting results, and stimulated direct action. The 
program’s failure to address gender while addressing other types of sustainability issues is 
shown as a result of our research and our intention for this paper is to pinpoint how and 
where we intervened and encouraged a basic understanding of each aspect and the linkages 
between them. After realizing this issues, we held multiple workshops, and collaborated 
with the faculty and other organizations to stimulate individual, social, and institutional 
change to foster knowledge on the connection between gender and sustainability. This 
‘knowledge to action’-project has increased the realization of the importance of addressing 
gender as a sustainability issue, and has motivated us to continue the project in the future. 
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1 INTRODUCTION 
In order to have a sustainable1 society, we must have an equal one (United, 2017). As 

gender2 equality is a fundamental human right, the fact that the global society has failed to 
provide this, exhibits the inability of this society to be, in any way, sustainable.  

For centuries, women have been fighting to achieve equality in all areas of life. What 
we do in this generation to ‘level the playing field’ will have innumerable impacts on the 
next. A world which has historically ignored the voices of at least half the population cannot 
be able to make feasible policy decisions without including them (Lerner, 1986; Franz, 
2014). In terms pertinence to sustainability, these discrepancies manifest themselves in the 
climate science sphere. On an international, policy making level, the majority of decision 
makers have been men (Rickards et al., 2014 ), and the gender debate has only entered the 
realm in the past few years (Salleh, 2010). Many theories state that society does not view 
gender as a problem within the sustainability sciences, or even something that seriously 
needs to be addressed when attempting to solve sustainability problems (Röhr, 2009; Terry 
2009; Salleh, 2010). One problem driving this is the underrepresentation of women and the 
dominance of men currently, and throughout history, in a majority of all leadership positions 
of the society, due to the patriarchy, i. e. the current social system which favors men with 
social privilege and power (McDermott, 2007; Kronsell, 2013; Rickards et al., 2014).  

Narrowing the scope of the issue, the misrepresentation of genders in academia has 
played a huge part in silencing these voices. As a global society, we went from an education 
system which historically was only open to the male sex, to one, which very recently, has 
been opened up to include women. The impacts of non-inclusion of women still prevail in 
academia. For example, even though more women in total are achieving masters’ and 
bachelors’ degrees than men worldwide (World, 2012), more men are in the hard sciences, 
such as math, physics, and engineering, and in higher positions in academia (“Women in 
science” n.d.). Here in Lund University where our study takes place, the majority of students 
are women (Annual, 2015), but, only around 20 percent of the professors are women 
(Annual, 2015 p. 27). This means it is still mainly men who shape the discourses and 
curriculum within academia.  

Finally, this point leads us to our main topic, and ultimately the purpose of this 
report. We are addressing the connection between gender and sustainability and specifically 
how this connection (or rather disconnection) is addressed within the Lund University 
Master’s of Environmental Science and Sustainability Studies (LUMES) program, at the 
corresponding institution (Lund University Center for Sustainability- LUCSUS). Our 
research question is as follows: how can we elevate gender equality in order to make the 

                                                
1 We define sustainability as “meeting the needs of present and future generations while [...] conserving the 
planet’s life support systems” (Kates, 2011, p. 19449).  
2 The definition of gender we use is the attitudes, feelings and behaviour what is expected from the person’s 
biological sex in a range of masculinity and femininity (Germon, 2009). These expectations on the gender roles 
differs in different cultures (Germon, 2009). 
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transition towards sustainability possible? We apply this question through participatory 
action and research with LUCSUS at Lund University, with the intention of encouraging 
individual, social, and institutional level of change and the ambition of expanding and 
continuing the project for the next year.  

2 PURPOSE AND GOALS 
Understanding the background and atmosphere which has, on a broader scale, caused 

the lack of connection between gender and sustainability is necessary when trying to 
describe why this problem is a concern. Now, when some of the key drivers of the issue 
have been presented on a global scale, we will lay out our specific point of intervention to 
address our problem focus. Like stated above, stressing the connection between gender 
equality and sustainability is our primary issue, and this is a problem which is exhibited 
through Lund University as an institution. The failure to address one aspect (gender) while 
addressing the other (sustainability) is shown within our actor, and our intention is to 
pinpoint how and where we can intervene and encourage a basic understanding of each 
aspect and the linkages between them.  

Our primary goal is to foster a deeper connection between gender and sustainability 
for Lund University, specifically focusing on the institution of LUCSUS and the master’s 
program LUMES. A few initiatives have been taken by certain faculty members within the 
institution mainly focusing on staff and the institution, this includes a gender, equity and 
diversity board and forming a plan for gender mainstreaming for Lund University.  

The overall goal is divided in three interconnected levels: individual, social and 
institutional. The first part focuses on the individual level of learning, awareness, and 
enhancement of knowledge for the students and staff at LUMES. The social level aims at the 
outcome as a group, focusing on building equal group dynamics and atmosphere, through 
creating an understanding of our own and others’ social positions and privileges. Finally, the 
institutional level intends change on policies and structures. Specifically, including a gender 
perspective into the LUMES program syllabus and its’ modules, including the literature lists. 

Optimally, by the end of our project, LUCSUS will have gained a heightened 
understanding of the interconnectivity between gender and sustainability and, in best case 
scenario, create a more intensive set of guidelines or frameworks, in order to take action 
towards addressing both issues more cohesively. An additional goal is aiming at establishing 
a gender and sustainability group to continue working throughout the next year to implement 
long-term change continuing on after our graduation. 

To achieve these goals, we have based the chosen actions and their methods on 
theories focusing on power, social norms, behavioral change, transdisciplinarity, transition 
management and participatory action, which all are presented in the next chapter. The 
theories have been used in different aspects to legitimize our work and concretize the three 
leveled goals into succeeding the desired outcome. Furthermore, the chosen actions are in 
line and in addition to the ongoing initiatives taken by the institution so far.  
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3 THEORETICAL APPLICATIONS 

3.1 POWER 
An analysis of gender issues without an analysis of power would be woefully 

incomplete. Addressing topics which are entrenched within our understanding of societies, 
individuals, and behaviors entails a recognition of the structures which define and shape these 
actors. An overarching concept which rules these structures is power and discourse.  

According to Paul-Michel Foucault, a philosopher commonly cited among feminist 
ideologies (Armstrong, n.d.), argues that power is not linear, but more of an evolving, flowing 
entity which both creates individuals and is also reinforced by those created agents. This 
phenomena is applied within social mechanics and norms, stating that this power creates 
individuals who also establish a basis of norms or standards which govern that specific society 
(Foucault, 1980). Steven Lukes, in his formulation of the ‘three dimensions of power’, 
describes this happening within his third dimension; in which power “shape[s] and modif[ies] 
desires and beliefs in a manner contrary to people’s interests” (Lukes, 1986,  p. 10). This type 
of power is more manipulative and subtle than the other two outlined by Lukes (revealed 
preferences, and agenda setting) (1986) 

 Feminist theories use this definition frequently to explain the patriarchal structures of 
society, and how those structures have created a set of norms, rules, and behaviors which are 
then reinforced through society vis a manipulation of individual identity (Armstrong, n.d.). 
While this may sound far fetched, it addresses the idea of individual agency, and the 
Foucauldian idea of an individual being a production of the modern power structures (or 
norms) (Foucault, 1980).  

Additionally, this power has the ability to create knowledge, through institutions of 
power, which enable the formation of new knowledge through things such as science, 
methodology, results, and research. However, these institutions of power may also, perhaps 
more insidiously, determine the results of that knowledge, and define the boundaries of truth 
and falsity (Foucault, 1980). In this sense, when talking about the ‘truth’ or objective realities, 
these concepts can never be truly separate from the dominant power structures, or ‘discourses’. 
Steven Lukes also implies that power is usually applied in order to benefit, or produce an 
outcome which benefits those in power (1986). This is a problematic assumption as it leans 
toward the reinforcement of dominant discourses which, rather than benefiting the many, they 
benefit those who wield the most power.  

In order to combat these regimes, questioning the dominant discourse, (and the 
knowledge created from the institutions in power and within the dominant discourse) is 
essential. Foucault argues that the production of individual identity through norms and other 
societal pressures is the most effective method of social control (Foucault, 1977). Because of 
this, and the entrenched nature of these norms, one must learn to question their identity itself 
and their place in the structure and discourse in order to break away from the hold of, and stop 
reinforcing, that discourse.  
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3.2 NORMS 
All societies are carried by different structures of social norms; informal 

understandings which shape people’s behaviors (Jackson, 1965). To clarify the term ‘norm’, it 
is an attribute, descriptor, or behavior that, is associated with a group of people or a culture 
(Martin, 2010). The association creates an expectation that people within certain groups or 
identities should act in a certain way (Jackson, 1965), whereof, norms being the source of 
creating stereotypes (Fiske, 2010). The expectations are not only connected to expectations of 
attributes and behavior, but also interlinked with people’s values and traditions, i. e. referring 
to belief systems and convictions; how people perceive and judge different situations. Norms 
and values originate and are retained from the structures developed in society, therefore, they 
tend to differ depending on culture (Sherif, 1966).  

It is important to stress that norms do not dictate the actions of every individual within 
a specific group, but only the social expectation which shapes humans’ behaviors. As an 
example, all men do not necessarily have ‘masculine’ norms nor all female’s express 
‘feminine’ ones, but the norms are simply words, behaviors and values that are associated 
primarily with each gender (Martin, 2010). When it comes to gender norms, expectations differ 
between the genders, depending on the biological sex. Norms which create stereotypes and 
form roles people are expected to conform to3. Women are assumed to inherit feminine 
attributes, by conforming to the gender  stereotype, such as being emotional, irrational, selfless 
and weak (Eagly & Steffen, 1984; McDermott, 2007; Germon, 2009). On the other hand men 
are often portrayed as assertive, strong, dominant, and rational (Eagly & Steffen, 1984; 
McDermott, 2007; Rickards et al., 2014). 

Roles do not only create difference in values and behavior, but enforce a hierarchical 
structure of social power which is unequally divided among different groups: gender, ethnicity, 
sexuality, class and ability (McDermott, 2007, Rickards et. al, 2014, Salleh, 2010). Due to the 
domination of the patriarchy men have a greater access to power, “As products of these 
unequal social roles, traditional gender attitudes that reinforce gender stereotypes also reinforce 
an unequal distribution of power” (McDermott, 2007, p. 11). This originate from the idea that 
men and women are fundamentally different and by nature subordinate to men (Mcdermott, 
2007). This argument is a powerful tool to reinforce the gender roles and stereotypes, ignoring 
the fact that gender is a social construct (Franz-Balsen, 2014).  

Connecting norms to sustainability, the issue is gendered due to the expectations and 
values that are expected from different genders; how sustainability is perceived and the 
importance of the issue (Franz-Balsen, 2014). As stated in the previous paragraphs, norms 
(stereotypes of masculinity/femininity) create behaviors, in which, some are more damaging to 
sustainability than others (Franz-Balsen, 2014).  

                                                
3 However, women do not only expect to follow to feminine norms, but also in order to gain respect within certain 
fields and/or roles (science, business, or leadership) women must conform a certain degree to masculine norms 
(Quast, 2012; Franz-Balsen, 2014). 
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“Traditional norms of masculinity are clearly in tension with the ethical, ecological and social 
implications of Sustainable Development” (Franz-Balsen, 2014, p. 1973). 

 
The masculinity mentioned in the quote above talk about the norm of being strong, 
dominating, risk-taking as conflictive to sustainability (Franz-Balsen, 2014; Terry 2009; 
Rickards et. al., 2014). Using the logic that masculinity is a major reason for the current 
status of the world: capitalism, exploitation of resources, competition, domination et cetera, 
all practices which are damaging the environment and ignoring the needed progress of 
sustainability (McDermott, 2007; Salleh 2010; Terry 2009). When we know that the 
sustainability issue is gendered, disconnecting gender from sustainability; not taking in 
gender as a consideration to sustainability becomes a monumental problem in solving the 
issue of unsustainability.  

Fortunately, norms are changeable, challenging norms can change behaviors. For 
people to change behavior it takes more than increasing knowledge levels, attitudes and 
social norms play a crucial part in this change when it comes to sustainability (Heeren et al., 
2016). Therefore, we must create awareness through knowledge but alter the norms and 
attitudes which are not sustainable and which are not promoting equality, in order to have a 
sustainable society (Heeren et al., 2016).  

A theory applicable to this issue is the theory of planned behavior (TPB). It states 
that the attitude towards a behavior is determining the actual behavior, rather than the 
attitude towards an issue, for example, sustainability (Heeren et al., 2016). The theory 
focuses on three aspects of behavior: attitudes, social norms and perceived behavioral 
control (PBC) (Ajzen, 1991). Attitudes and social norms are in line with what has been 
described earlier in this chapter. PBC imply the understanding of individual's’ perception on 
the possibility to engage in a certain behavior (Ajzen, 1991). In order to change behaviors 
therefore lies in these three interlinked aspects. The change does not only lie in knowledge 
about sustainability and gender, but also require learning awareness of social norms, 
attitudes towards the issue (of gender and sustainability) and finally the perceived self-
efficiency of sustainable and equal behavior (Heeren et al., 2016). 

3.3 TRANSDISCIPLINARITY 
“To produce reliable knowledge for societal strategies about future possible developments, 

research has to reflect the diversity, complexity and dynamics of the related processes as well 
as their variability between concrete problem situations.”  

 (Hadorn, Bradley, Pohl, Rist & Wiesmann, 2006, p. 120).  
 

Transdisciplinarity itself is a theory, but also a process and method which emphasizes 
the importance of diversity within problem solving and research. The theory comes from ideas 
of stakeholder engagement, and collaboration between different fields, levels, and groups that 
may be involved within a certain project/problem. The process calls for a mutual learning and 
promotion of a dialogue between these different groups and individuals in order to solve issues 
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or reach a higher level of learning (Hadorn et al., 2006). Hadorn et. al. (2006), specifies that 
transdisciplinarity improves the potential outcomes of complex social problems and research, 
and can avoid potential issues of unintended consequences or unseen effects of solutions or 
actions (Hadorn et al., 2006).  

Using transdisciplinarity in a practical sense entails the inclusion of many different 
agents within a project, especially including all relevant actors within the problem solving 
process. This has become inherent within the sustainability realm due to the overlap that 
methods of transdisciplinarity and methods of sustainability science have (Hadorn et al., 2006). 
Additionally, transdisciplinarity has become central to promoting institutional and structural 
changes as well capacity enhancement (Hadorn et al., 2006). Keeping these aspects in mind, 
transdisciplinarity must have three areas of knowledge: empirical (data and systems 
knowledge: “Why and how do processes occur and where is change needed” (Hadorn et al., 
2006; p. 127), purposive (contextual knowledge and methods: “What are better practices 
(targets)”(Hadorn et al., 2006; p. 127), and pragmatic or normative transformation knowledge: 
“How can existing practices be transformed”(Hadorn et al., 2006; p. 127) (see figure 1).  

 
Figure 1 – Three areas of knowledge within transdisciplinarity. Integrative and recurrent collaborations among 
disciplines and social groups in transdisciplinary research for societal problem solving. (Hadorn et al, 2006; p. 
125).  

 
Emphasis upon the continued collaboration between scientists, social groups, and other 

agents cannot be reiterated enough, as it is core to the success of this approach (Hadorn et al., 
2006).  All of the areas of knowledge must be applied within transdisciplinarity work in order 
to ensure benefits from the process of transdisciplinarity as well as benefits from the outcomes 
(Hadorn et al, 2006).  

3.4 TRANSITION MANAGEMENT 
Transition management has been employed as an approach to stimulate change within 

complex social systems (Rotmans & Loorbach, 2009). It is a process in which the basic 
principles are meant to encourage niche ideas and the eventual incorporation of them within a 
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larger societal realm, transitioning the broader societal regime to a different paradigm. There 
are a few aspects which must be used within transition management: focusing on the key 
agents of change (frontrunners who have the ability to impact the system), incremental change, 
the inclusion of diversity in the solutions and paradigms, niche empowerment, and focusing on 
multiple levels of influence and power (Rotmans & Loorbach, 2009).  

Using the transition management approach by Loorbach (2007), we utilize a cyclical 
process of change, as set out in different steps (see figure 2). The first step is problem framing 
and determining what arena to address the problem within. After the problem and focus area 
has been decided upon, then creating goals and pathways, as well as networking within the 
structure and with the most relevant change agents (frontrunners), is the next step. Once the 
goals and stakeholders are identified, and groups have been formed to address the issues, then 
the action begins, and the implementation of projects and experiments take place. Finally, after 
the mobilization of actors, we move on to monitoring the effects of these projects, and learning 
from the outcomes. Since this process is cyclical, it repeats itself, and optimally manifests itself 
at a higher level of change each time. In this way, you can slowly evolve a system through 
starting at a niche level and gradually creating change from level to level (Loorbach, 2007).  

 

 
Figure 2: The transition management cycle (Loorbach, 2007). 

 
 The transition management cycle must be monitored continuously, throughout all 
stages and within the process itself. There are two separate facts which must be monitored, 
which can be defined as within the more practical, physical indication of change (the outcomes 
of the process), as well as within the process itself (such as actors, networking, relationships 
and collaboration) (Rotmans & Loorbach, 2009). This process needs to be measured with the 
creation of new scientific knowledge and the impact that knowledge has within the transition 
arena (Rotmans & Loorbach, 2009). 
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3.5 PARTICIPATORY ACTION RESEARCH (PAR) 
We utilized the idea of Participatory Action Research (PAR), which are methods 

suggested to spawn from the “fight for liberation” and employed by early feminist 
movements among others (Glassman & Erdem, 2014). PAR has a few main aspects which 
make it unique: the importance of collaboration, a process oriented approach, incorporation 
of local knowledge, and diversity and inclusion (Greenwood, Whyte & Harkavy, 1993). A 
primary facet of PAR is the importance of the researchers involved to maintain a 
participatory and collaborative process throughout the project (Greenwood, Whyte & 
Harkavy, 1993). The idea of participation is a core theory to shape the process of our 
project, both in what types of workshops we did and what organizational style we as a group 
used. In PAR, the process of collaboration is of huge importance for the success of the 
project, and incorporating different perspectives also must be central for the methodology 
and ideology we chose to apply (Greenwood, Whyte & Harkavy, 1993). 

In addition, we wanted to encourage the broadening of individual knowledge through 
vivencia, a word essentially meaning that in order to understand issues within a community, 
you must experience the problems by placing yourself in the wider context (Fals-Borda, 
1984; Glassman & Erdem, 2014). It is about experiential learning and the combination of 
internal and external change agents in order to stimulate a social transformation (Fals-Borda, 
1984). This is a concept which can be implemented within the methodology of workshops or 
applied learning in the sense that these workshops can be structured to mimic real life issues, 
or experiences and encourage a deeper understanding of the problem.  

4 METHODS  
Through a variety of workshops, seminars, and events, we intended to teach 

awareness of gender as a sustainability issue, not only through the distribution of 
knowledge, but through using the idea of vivencia, with the base of theory of planned 
behavior in order to target the change of behavior and to teach those in attendance through 
participatory methods (see 3.5). Applying the ideology of transition management and the 
importance of addressing multiple levels of influence, as well as to be thorough in our 
application of solutions, we focused on multiple levels and nodes to pinpoint for change. To 
make an impact on the different levels of individual, social and institutional, we collaborated 
with the institution of LUCSUS within Lund University as well as working on individual 
knowledge, and organizational change (through networking and collaboration). 

A part of the transdisciplinarity used within our project has focused on cooperation 
with the university, together with supporting theories and frameworks, addressing these 
different levels. We approached the students of LUMES directly in order to encourage 
individual understanding and foster group awareness of attitudes and values. Initially we 
used a top-down approach through communication with the staff and faculty of the program 
to see what methods we could employ to further encourage gender education within the 
program. The first two theories (power and norms) presented in the previous chapter, have 
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worked as a base to understand the issue of gender and sustainability. Additionally, in Figure 
3, we outline how our theoretical applications of our three sustainability science theories 
(transition management, PAR, and transdisciplinarity), and how they apply within each 
method that we used (which will be described more in depth below.) 

Power and norms have been used to get a deeper comprehension of the targeted issue 
of this project. Understanding the root of the issue has been essential for us to follow 
through, in the sense of choosing a direction for the action part of the project. Not 
considering the power structures and social norms which are affecting the society and in our 
case the institution would have been problematic. These theories and ideas are underlying in 
each part of the project, from goals, execution to discussion. 

Transition management was used in order to frame and outline the process itself and 
what order we completed things. PAR was utilized throughout the process in specific 
activities, and the entire process was aimed at being transdisciplinary through incorporation 
of multiple stakeholders, actors, individuals, et cetera, in every stage of the project. 
Additionally, the activities we chose are aimed at addressing a different level and goal which 
applies to that specific level (individual, social, institutional). 

 
Figure 3: Visual representation of our application of theoretical backgrounds and levels of influence. 
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The workshops themselves were designed with the Foucauldian notions of power 
and Lukes’ definition of the third dimension (see 3.1). How this is incorporated to each 
method is described more in detail below, but the primary theme of our work was centered 
around questioning this dominant discourse and bringing the context of social control into 
the topic of discussion.   

In a broader sense, our methods are meant to provide an alleyway towards 
connecting gender and sustainability within the institution and program, which is our 
primary goal. An outline of each of our methods, organized by date, and following the flow 
of the project is presented below. 

4.1 FUTURE WORKSHOP (FEBRUARY) 
Initially we created a peer group of six people to help us frame our problem and 

methods through a future workshop, based upon recommendations by Lauttamäki (2014). 
This method can be used as an entry point to change a situation that a group of people finds 
insufficient (Simonsen, 2004), and as a tool for creating a process of change with the actors 
involved (Jones, 1992). Future workshops are commonly used within ICT (information and 
communication technology) which is used for change and development (Dirckinck-
Holmfeld, López & Thygesen, 2005), as well as an academic approach for action research, 
in line PAR, to open up possibilities for action and change (Nielsen & Nielsen, 2006)  

The future workshop consists of three phases: criticism, imagination and 
implementation. The critique phase consists of a brainstorm, where the various statements 
and words are then grouped into categories and reworded by the participants to a more 
concise critique of the current situation (Löwgren & Stolterman, 2007). The fantasy phase 
consists of imaginative ideas and utopias about how to solve these problems (Löwgren & 
Stolterman, 2007; Bødker, Kensing & Simonsen, 2004). In the implementation phase, the 
different visions are discussed regarding what is needed to realize them (Löwgren & 
Stolterman, 2007). Finally, the proposals are evaluated and adapted to the current conditions, 
to finally discuss solutions in groups and arrive at a plan. Bødker, Kensing och Simonsen 
(2004) describes the core of a future workshop as understanding of the problem, 
understanding how others experience it, giving ideas to how to improve it, and creating a 
plan for this change. 
 
Selection: We chose the participants on the basis of their knowledge and involvement in the 
issue of gender and sustainability. The participants were six students in LUMES (two men 
and four women in the age 23-31) and were considered appropriate for the study, and 
subsequently for our peer review group, as they offered a broad spectrum of different 
backgrounds as well as an in-depth interests in the specific topic and being feminists. They 
were seen as the frontrunners (see 3.4) of this project due to their strong ability to make an 
impact because of their networks within LUMES, as they were all students in the program. 
This was done with transdisciplinarity, PAR, and transition management in mind, and was 
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based off of developing coalitions and incorporating different stakeholders within the 
process. 
  
Execution: The future workshop was held during 1.5 hours and started with a presentation 
of what a future workshop is and the goal of the activity. While the workshop was 
significantly reduced in time compared to what Bødker, Kensing and Simonsen (2004) 
advocate, who promotes a duration of four hours, we modified it in line with our purpose; 
finding qualitative ideas related to the issue of gender and sustainability. Initially, our 
problem was presented: “The lack of connection between sustainability and gender”, 
together with our goal: “To frame a clear vision of where and how we can implement 
changes”, to set the stage for the workshop.  

 
Goal: This workshop meant to supply us with a broader understanding of the issue, as well 
as creating ideas and methods on how to approach the students of LUMES, both on a an 
individual and social level, as well as broader institutional level within Lund university.  
 
Analyzing the results: The final result/ideas of the workshop was discussed within our 
project group.  
 

4.2 INTERNATIONAL WOMEN’S DAY (MARCH) 
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Together with staff at LUCSUS, we introduced a workshop with a panel discussion 

on the International Women’s Day (8th of March) followed by a privilege walk. Panel 
discussions is often used to create an opportunity for people interested in a specific topic to 
learn more through a discussion with a panel of experts, sharing personal views (Scitable by 
Nature Education, n.d.). A privilege walk is a good method when questioning 
heteronormativity, gender inequalities and intersectionality (Åkerlund, Forum för levande 
historia, & RFSL Ungdom, 2011) where different statements are presented for the 
participants to answer them by taking or step forward or backward. “The main objective of 
the privilege walk is to get the students to understand the nature of privilege” (Sassi & 
Thomas, 2008, p 26).  

  
Selection: The event was open for anyone to attend. Of the 35 participants, around 60 
percent were women and 40 percent male, and a majority of the participants was staff and 
students from LUCSUS. The selection for the participants in the panel debate was done 
based on knowledge of the topic, as well as contacts through USV. The panel consisted of 
four participants, one man and three women between 30-50 years old, from our faculty. 
They were selected because they were seen to be knowledgeable within gender studies, and 
through earlier established contact and collaboration (see appendix 2A).  

  
Execution: We presented the topic ‘inequalities in academia’ (Sweden, universities, and 
Lund in particular) followed by a privilege walk, with an emphasis on gender. After the 
walk, the participants were divided into smaller groups for a more intimate reflection and 
discussion. See appendix 2A for the questions during the privilege walk and the following 
group discussion. 

The second part of the afternoon session was a panel discussion on gender in 
sustainability and academia, we moderated the panel debate with semi-structured questions, 
to promote the discussion, and the audience we’re able to ask questions during the session. 
This was done all in line with TPB, touching upon attitudes, social norms and perceived 
behavioral control, to create awareness of people’s own behaviors.  

 
Goal: The objective of the day was: “increasing knowledge of gender issues/inequalities”. 
The aim was to make this an annual event to integrate gender as a sustainability issue into 
LUCSUS through influencing all levels; individual, social and institutional.  

 
Analyzing the result: The panel debate and the privilege walk was discussed within the 
group, together with the feedback given on the online surveys. 
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4.3 PEER MEETING (APRIL) 
Before planning our next workshop we held another peer-meeting with the same peer group 
as before (see selection in 4.1). It was an informal brainstorm, including dinner and drinks 
during two hours. We discussed the last activity (International Women’s day, see 4.2) and 
different participatory methods to include and improve for the next activity. 
 
Goal: Process of transdiciplinarity (see 3.3).  

4.4 TEACHERS MEETING (MAY) 
The staff of LUCSUS invited us to their weekly meeting, to present our project and 

our findings. Attendants were Amanda Elgh, Anne Jerneck, Chad Boda, Emily Boyd, 
Henner Busch, Lennart Olsson, Sara Gabrielsson and Torsten Krause.  

4.4.1 Literature review 
We presented the results of our project as well as the literature reviews of the 

syllabuses, through looking into how many women and male authors that was represented in 
our different courses and the reading list assigned for them. We only looked at the 
mandatory readings during the first year of our program.  

The Swedish secretariat for gender research, is emphasizing the importance of an 
equal representation and which identities that are benefited in an educational setting, 
including literature (Vägledning för jämställdhetsintegrering av högskolor och universitet, 
2016).  

 
Goal: Process of transdiciplinarity (see 3.3) 
 
Analyzing the results: The results presented in the teachers meeting was from the literature 
reviews of the syllabuses, as well as space taken in class. The authors of the different papers 
included in class were counted and categorized under male / female.  

4.4.2 Observation in class 
We also presented an observation made in class, on how much space are taken up by 

men and women. An initiative based on the theories of power and norms.  
 

Goal: Gaining knowledge of the social context, understanding the power dimensions (see 
3.1) 
 
Analyzing the results: The observation was taken over a period of three months where one 
in our project group counted how many times men and women spoke in class. This was 
brought to the teacher's’ attention since they have the possibility to make a direct change.  
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4.5 MILKING MOTHER EARTH; SUSTAINABILITY WEEK WORKSHOP (MAY) 
 

 
 
The method used in this workshop was a modified World Café, which is an effective 

way of hosting discussion in a large group and a flexible format to adjust after the project's’ 
needs (Clear Light Communications, 2017). It is a participatory change-management tool 
and a “user-friendly method for creating meaningful and cooperative dialogue around 
questions that count.” (Schieffer, Isaacs, & Gyllenpalm, 2004, p.2). The world café consists 
of five steps:  

1. The setting, creating a comfortable atmosphere often modeled after a café 
2. Welcome and introduction, sharing the etiquette and explaining the method 
3. Small group rounds, up to twenty minutes at one table, then splitting up to 

different tables in the next round.  
4. Questions, where each round is prepared with questions for the issue 

discussed.  
5. Harvest, which concludes on the small group discussions to the rest of the 

group. (Clear Light Communications, 2017) 
The idea behind it is to create new ideas and cross-pollinate them in the new groups that are 
created, but it is also the conversations that evolve and build upon each other (Schieffer, 
Isaacs, & Gyllenpalm, 2004).  
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Selection: The workshop was open for anyone to attend. Those participating was mainly 
students at LUMES, from the Alumni conference and from the Sustainability week, all with 
different nationalities, cultural backgrounds and ages making it a fairly heterogeneous 
group4.  

  
Execution: Through this workshop we collaborated with LUCSUS, integrating it into the 
LUMES Alumni conference schedule, as well as the Sustainability week schedule and 
program, hosted by the municipality of Lund and Lund University. The participants were 
introduced to four topics: “Discourse and language”, “Consumption”, “Ideology” and 
“Structures” within gender and sustainability (see appendix 4A-D). Each topic was 
strategically chosen to address the issues of power structures and norms. Particularly, to 
address behavioral change by including sections of facts about the issue, but also through 
including exercises fostering discussions about attitudes, social norms and PBC.  

Starting of with a short presentation, we set the stage for the participants in 
explaining the etiquette and the different steps in our workshop. After that, we moved the 
workshop outside because of the nice weather and we found a nice spot under some trees, 
providing a nice atmosphere which is an important foundation for a World Café (Clear Light 
Communications, 2017). We modified the concept of a World Café, since we wanted the 
group dynamic to become more solid, and not breaking them up. Around 30 people 
participated and were divided randomly into eight different groups, (four to five participants 
in each group), with two groups on each topic. Each topic was provided with an activity, and 
the groups were given around 15-20 minutes, before moving on to the next one. Finally, we 
gathered all the groups, asking questions about the different topics as a summarizing 
activity. The total amount of time for the workshop was around two hours.  
 
Goal: “The World Café is not designed to create any pre-determined solution. Rather, it 
convenes people to learn together, create actionable knowledge, and build community” 
(Schieffer, Isaacs, & Gyllenpalm, 2004, p. 5). This workshop was therefore aiming to make 
an impact both on the social and individual level. 
 
Analyzing the results: After the workshop ended some people stayed and participated in an 
informal discussion. We also handed out a printed survey which all 29 people participated in 
(see appendix 4E with questions and answers) 

4.6 WEBPAGE & SOCIAL MEDIA 
To communicate and raise awareness, as well as having a transparent methodology; 

we posted all of our events online at our webpage; http://femfightersblog.wordpress.com. 
We also created an event on Facebook before each event, in order to reach out to as many as 

                                                
4 Except the fact that all participants had a university background.  
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possible. A Facebook page was created before “Milking mother Earth” named “Fem 
Fighters”, together with a logo, combining the feminist Venus symbol with leaves (see title 
page).   
 
Goal: Spread knowledge and encourage collaboration.  
 
Analyzing the results: Number of views on the webpage is after 2 months: 345, which 
indicates a raised interest. As well as number of followers on our Facebook page Fem 
fighters.  

4.7 COLLABORATION 
We established alternate connections within the university by attending parts of the 

‘gender, equity and diversity board’ meetings which were hosted by USV (University’s 
Specialized Centers) educational network, taking part within their goals for 2017 and 
beyond. We were also marketed through HU’s (Sustainable University) webpage. It was 
important to establish contacts for future collaborations on an institutional level, in line with 
transdisciplinarity (see section 3.3), to achieve our goals (see section 2).  

 
Goal: Process of transdisciplinarity (see section 3.3). 

 
Analyzing the results: The workshop with USV were discussed within our group regarding 
how this could apply to our project.     

5 RESULTS 
We monitored the project through many means, focusing more on the impact we make 

within the university program (social), the success of our changes within university policies 
(institutional) and existence of a heightened understanding of the issue (individual). In order to 
measure this, we had debriefings at the end of our workshops and seminars, conducted surveys, 
and communicated with the staff and faculty to understand how our suggestions have and can 
practically be incorporated within the policies and frameworks of the university. 

One method we used to measure our workshops and their instant effect on individual 
learning was feedback surveys, which were given at the end of each workshop. These surveys 
were meant to gauge the individual learning outcomes of the workshops, as well as provide us 
with an idea of the individual's ability to apply this knowledge on a social level, which is 
described within PAR as an ongoing process of reflection and action (Baum, MacDougall, & 
Smith, 2006). Below are the results from these surveys for both the International Women’s 
Day workshop on March 8th as well as the Milking Mother Earth workshop on May 17th. We 
also analyzed the result of the other methods, such as the Teachers Meeting, collaborations 
with USV and HU as well as the Future Workshop with our peer group. 
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5.1 FUTURE WORKSHOP 
The original thought before the future workshop was to work together with an 

environmental organization, implementing a gender framework, but the outcome of the 
workshop lead to a redirection of our project which was to focus on immediate realm of 
impact: the institutional (LUCSUS), the social (LUMES), and the individual (the students and 
staff ). 

5.2 INTERNATIONAL WOMEN’S DAY 
We received 12 answers on the electronic survey (out of approximately 35 

participants). The results of the International Women’s Day workshop (Appendix 2B), in terms 
of what was indicated within the feedback survey, were generally positive. We asked people to 
suggest other topics and workshops to attend in the future, as well as giving feedback on the 
workshop itself. Most of the feedback stated the need for more time for discussion and 
reflection upon the activities. Some participants requested more theory and information on 
mansplaining and micro-aggressions, since this was brought up in the panel debate. Other 
comments on what should have been included were: “Concrete actions to take in 
Sweden/Europe”, “Intersectionality, queering sustainability and strategies for empowerment – 
creating dialogues in different settings”, “film streaming to broaden knowledge” et cetera (see 
appendix 2B). 

5.3 TEACHERS MEETING 
Appendix 3B shows the full results of this literature review, and appendix 3C shows the 

result from the informal observation made in class. Other research presented at the teachers 
meeting was an analysis and overview of both Swedish law as well as university policies, each 
which mandate the acknowledgement and inclusion of gender and diversity pedagogy within 
the university and its’ programs ("Vägledning för jämställdhetsintegrering av högskolor och 
universitet," 2016) (see Appendix 3A). After looking over the program syllabus and course 
syllabuses, we found no mention of topics of gender or intersectionality, indicating that 
LUMES is neither following national nor university legislation. 

5.3.1 Literature Review 
The result shows that there are significantly more men represented within the 

mandatory literature in the first year of our program. 63 percent of the articles had exclusively 
male authors, meaning that the majority of literature in class is comprised of ideas presented by 
men and accredited to men.  
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We found that 37 percent of the articles had at least one female author and 12 percent 

of the articles had only female authors (see Appendix 3B). However, there were also 
discrepancies in the specific modules and which ones had greater equality of gender 
representation within their literature. Table 1 shows the results of this study.  

The only course in which the amount of females was more than half the amount of 
males was the one ‘hard science’ course, and it fared the best in terms of equality with 29 
females and 37 males. Three classes had 3 and below female authors at all. Although, it was 
communicated that the teachers were going to look over the syllabuses in regard to this issue 
the following semester. 
 

Class 
Total # of female 

authors 
Total # of male 

authors 

Total # of 
Unidentifiable 

authors 

Amount of articles that 
had at least one female 

author 

Amount of articles 
that had ONLY 
female authors 

Amount of articles 
assigned 

Sustainability 
Science 31 96 2 14 3 30 

Governance 11 28 0 9 4 24 

Earth Systems 29 37 4 7 1 11 

Social Theory 3 27  3 3 20 

Urban and 
Rural 7 23 2 7 2 12 

K2A 2 2  2 1 4 

Economy and 
Sustainability 1 19 0 1 0 14 

       

IN TOTAL: 84 232 6 43 14 117 

Table 1: Results of the literature review. 
 

5.3.2 Observation 
The informal observation made in class was analyzing the amount of time men and 

women speak during lectures in the LUMES batch 20 (the class of 2016-2018). As shown in 
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figure 4, the results indicated that per capita, men speak 37 percent more than women (see 
appendix 3C). 

  
Figure 4: Results of informal study made of class dynamics 

5.4 MILKING MOTHER EARTH 
The results on an individual level were also highly positive, with around 90 percent of 

respondents stating that the workshop was either good or excellent, and 88 percent stating that 
they learned something new from the workshop. On a social level, every respondent (see figure 
5) indicated that the knowledge and information gained was, in some way, useful in terms of 
their work or study. In appendix 4E, you can see an analysis of all the responses and results of 
the Milking Mother Earth Workshop. 

 
Figure 5: Graph of applicability of knowledge on a social level. 

 
Summarizing written feedback, most responses were positive, and the 

recommendations centered on having more time for discussion, and perhaps covering less 
topics. Contrarily, some respondents wanted even more background information as well as 
presentation of theory in addition to what we did. Suggestions on how to improve the 
workshop was: “Focus on fewer things, allow for more fundamental discussions”, “Bridge 
gender and sustainability and bring everyone on the same basic level and then develop from 
there” and “more time” was mentioned in 7/29 feedback forms. Other comments that were 
made was: “This could be applied at work places”, “Country differences should also be 
considered when discussing issues, such as consumerism” et cetera. 
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In addition to the surveys, we also made sure to communicate with participants who 
were willing to provide more in depth feedback in person. This provided us with valuable 
information for future references. 
 

I appreciate your flexibility to move location. I liked the combination of activity, reflection 
and knowledge you provided.   

      
- Participant in the Milking Mother Earth workshop 

6 DISCUSSION 
This project does not have an instant observable effect upon the different levels of 

influence (individual, social and institutional), therefore we cannot strictly measure it’s impact 
for future knowledge and action. The issue of behavioral and attitude change is a long term 
process, and to measure the success we would need to compare the state of awareness and 
attitudes from the beginning of the project and review potential changes in the future. 
However, there have already been indications of a heightened awareness of the issue from 
participants in the different workshops, such as more discussions and interest shown in the 
topic, and that alone is a success by some measure of our project in terms of the individual 
impact. 

The feedback from International Women's Day was inspiring and positive enough to 
justify another workshop, and the need for more education and integration of this topic. This is 
when we first started to understand the difficulty in including all of the information related to 
this topic that we found important and also include information which other people were 
interested in. The diversity of topics which people asked for more information on was, while 
uplifting, also somewhat daunting as we did not and do not have the capacity or time to 
provide workshops on all the different aspects of gender and sustainability within the 
timeframe of project. It emphasized the lack of knowledge within the LUMES students, but 
also the desire and necessity for more of the topics to be addressed within the curriculum. 

We only had around one third of workshop participants submit feedback forms for the 
international women's day workshop. We questioned the reasons behind the low number of 
submissions on our first feedback and research done by Nulty (2008), shows that the response 
rates for paper surveys are significantly higher than those done online. Therefore, we 
determined to improve our technique for feedback for our next workshop, Milking Mother 
Earth. Our improved method was to ask the participants to talk to their neighbor about the 
workshop as a whole while we passed out paper feedback forms for them to quickly complete. 
This way, all of the participants filled out the feedback form. 
 This feedback was not only thorough, but also enlightening in terms of what type of 
information would be more helpful for understanding the connection between gender and 
sustainability and how to improve our framework and workshop outline. Since the workshop 
“Milking Mother Earth” was a modified World Café, and formulated based upon the topics 
which we would like to include (see 4.5), advice on how to improve it was useful. It was also 
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formulated based upon the feedback from International Women’s Day, and the subjects which 
people found most interesting, and would like to delve further into.  
 Each of the topics touched upon in the workshop could have benefited from a much 
more in-depth discussion, especially in terms of Foucauldian theories of power, norms and the 
structures and discourses which relate to these topics. The point of it, and one method which 
we meant to utilize through the activities in the workshop was to encourage people to think 
about these structures without blatantly pointing them out, based upon ideologies behind 
vivencia, which encourage deeper levels of learning and understanding. 

Through these two workshops, ensuring that we communicated the issue in a way 
which promotes equality for women, men and others, and avoiding being interpreted “us 
against them”, was an issue, as we have found that the nature of the project, and of feminism, 
is such that many people immediately become hostile or defensive, and after this stage, it is 
difficult to communicate further. This is something we talked about in depth in our Future 
Workshop, where the best methods of communication were discussed with different genders, 
getting direct advice from male feminists and peers. Keeping this in mind throughout the 
project, we were always cognizant of how we talked, what we said, what message we were 
portraying, and to whom, especially when talking to men. Even so, cases are such that before a 
conversation is even entered into, the topic of gender stimulated this defensive attitude and it is 
pre-existing, alienating possibilities for discussion.  

While these workshops weren’t linear pathways building directly on each other, they 
we still meant to create awareness of the lack of connection between gender and sustainability. 
Preferably, the workshops and a gender mainstreaming framework could be integrated in our 
program outline, to create knowledge on gender and sustainability and further challenging 
attitudes, social norms and PBC.  
  In terms of institutional change, we presented some of our findings of the policies and 
practices of LUCSUS at a teacher’s meeting. This meeting was important in order to reach a 
mutual understanding of the challenges we face within academia (institutional) and within our 
program, shaping the students and their perception of the world (both social and individual). In 
the theory of transdisciplinarity, including other stakeholders and agents within the process is 
important, and we want to continue applying this through incorporating knowledge and 
feedback from a variety of sources- not only survey feedback but also spoken advice and 
recommendations from others outside our realm of influence.  

As mentioned in the results, we found discrepancies within the program syllabuses of 
LUMES and it’s lack of representing all genders. We found this as an important starting point 
for a measurement of equality as having literature which is predominantly one gender gives 
you the idea that experts in these fields of other genders either do not exist, or are not 
legitimate. An education which mirrors and reinforces the dominant structures and paradigms 
rather than encourages you to question them and think for yourself is not what sustainability is 
about, especially when preaching a diverse and international environment. Especially, when we 
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know that the subject of sustainability is a gendered issue; not addressing gender into the 
discourse excludes a crucial part of achieving sustainability.  

This touches on the issue of representation; being represented is important as it 
encourages and fosters power for those who are underrepresented in society, and in terms of 
class dynamics, gives individuals or groups the ability to see themselves as able to contribute at 
the same level as others. This is in line with Foucault's understanding of representation, that it 
is the discourse that produces knowledge, as well as that the subject is produced within the 
discourse (Hall, 1997). This is a tendency we can see in academia, but it does need to be 
combatted to reduce inequalities, particularly in a program and institution working with 
sustainability. Rather than allowing the social norms and institutions of power to determine the 
‘truth’, universities should question that truth and encourage a more accurate depiction of 
history, as encouraged by Foucault. This is one reason we emphasized the importance of 
discussions on gender and questioning the dominant structures, rather than using them as an 
excuse not to use gender at all.  

We found this even more necessary as our class dynamics were so unequal, in terms of 
discrepancies between who speaks (men versus women versus other). In terms of addressing 
the inequalities within our class, and understanding that they come from social control and the 
creation of identities based upon norms, knowledge around these problems in relation to 
gender would be beneficial.  

From now on, the plan is for the faculty to examine and change the syllabuses and 
literature lists, to follow the applicable university policy. Like mentioned above, however, the 
result of this meeting, and of our attempts to change at an institutional level do depend upon 
future action, and is therefore, not measurable at the moment. 

Looking at the results of our actions on the individual, social, and institution level, our 
goals were addressed and are getting closer towards achieving. These processes take a long 
time, especially when attempting to solve a structural issue that is entrenched within multiple 
layers of society. However, in analyzing our action with the context of transition management, 
we believe the right steps have been taken, and we plan to continue working with these issues. 
The workshops provided both an individual learning outcome for the participants, provided 
social context for these problems, and informed the staff of the students’ current knowledge, or 
lack thereof, within the issue. Our research within the institutional level and presentations of 
that research to the staff helped to start the process of change, as well as encouraged the 
beginning steps of  institutional change. 

Our application of theories was helpful to motivate and understand the problem and 
potential methods to address it. Using transdisciplinarity enabled us to avoid as many biases as 
we could in terms of problem formulation and action. The process was not perfect, as the three 
of us were the primary decision makers with only guidance from our peer review group, staff, 
and feedback to provide us with the transdisciplinarity aspect. However, it was effective and 
we define it as a successful application of the approach.  
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6.1 PLANS FOR THE FUTURE 
In the future, we plan to continue working as the ‘Fem Fighters’, our official group title 

outside of the K2A project. We plan to work with LUMES in August hosting a workshop on 
gender and sustainability issues for the new LUMES batch, and we hope that this activity will 
be implemented within the program the following years. International Women’s Day at 
LUCSUS should be implemented as an annual event, and we plan to recruit new members in 
order to help host, and continue on the Fem Fighters group within LUMES. We also hope to 
continue giving workshops, and eventually create a framework which other university 
programs can use, as well as methodologies for connecting gender and sustainability in a more 
comprehensive way.  

7 CONSTRAINTS & DEPENDENCIES 
The dependencies of our project was, and is still, reliant on our chosen stakeholder, 

mainly in the area of collaboration, i. e. their willingness to include the project into the 
institution, LUCSUS. This could manifest itself in many ways, including time restrictions, 
whether the university has enough time, as well as funding and interest for an ongoing dialogue 
throughout the project. While it seems that the institution has been willing to listen to our 
concerns, and we have been encouraged to continue pushing this project, the structures are still 
bureaucratic and long the process of change may hinder our goals.   

One aspect connected to this, which may pose as a huge impediment to our success in 
the future, is the discourses themself and their inherent patriarchal values and norms. Like 
mentioned above, communicating discourses of gender to a structure which is patriarchal is 
directly questioning the legitimacy of those structures, and many times is received with 
hostility, in our experience. This is shown as even though we attempted to bring atmospheres 
of acceptance and openness into our workshops and advertising of such, our last workshop was 
still primarily female.  

The methods themselves, were a combination of pre-existing approaches and activities 
which we modifies ourselves, so in this sense it was not obvious which specific approach to 
take. Since we are still in the learning phase of this process, understanding how we work 
together as a group, and the most effective way to stimulate knowledge to action, the 
workshops themselves are definitely subject to flaws and potential improvements. Having 
imperfect methods is a limitation to our success, especially in terms of impacting on the 
individual and social level. 

Additionally, finding enough research and theory to answer our research question was 
one thing we depended on; considering that there is a lack of research on evidence regarding 
the link between gender and environmental issues (Terry, 2009). We are aware of the very real 
danger and existence of our personal biases within this problem. This is one reason that our 
background in research, theory and hard fact was absolutely necessary in order to ensure that 
we remained grounded and as unbiased as possible within this particular project. The subject of 
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gender is emotionally charged, but must also be addressed and understood as a potential 
constraint to clear thinking.  

This leads us to the issue of mental stress. Having conversations around gender and 
talking to people who disagree with you about the nature of the problem is not only tiring, and 
sometimes depressing, but it can also bring up past trauma which is hard to deal with and adds 
more strain upon your mental state. While this is not a logistical constraint, it is an important 
aspect which limited our ability to dedicate as much time, and mental capacity as other 
projects. We depended upon our own abilities and dedication to the project, as well as the 
willingness of individuals, the university, and other organizations to collaborate with us. 
 Finally, we had a comment on this paper from one of our peers when we mentioned the 
diversity of our workshop attendees. His direct quote was “really? [They’re] Not all leftist 
bourgeois middle-class kids? We do come from privileged families”. This brings up issue of 
intersectionality and class. We wanted to avoid the typical critique of ‘white feminism’ (i. e. 
the idea that feminism only addresses white, middle class women) and how, many times, this 
field avoids topics of intersectionality (Valentine, 2007). While our group is multicultural, we 
are three white women who come from wealthy countries and have the capabilities in life 
which granted us the ability to study on an advanced level. This in itself, while not a limitation, 
per se, should be mentioned as we understand the traditional critique of ‘white feminism’ and 
the danger of being biased by our situation in life and understandings of the structures of 
society. 

8 CONCLUSION 
  In conclusion, we are one step closer to foster the connection between gender and 
sustainability, both within the minds and behavior of individuals, the social context and the 
institutional definitions and power. With results that exhibited the undeniable issues of 
representation and the existence of gender issues within our program, as well as feedback that 
indicated the desire for more information on gender and sustainability, we see there is 
substantial reason to continue this project and keep pushing for gender equality and 
sustainability. The process of this project has made us realize the importance of the issue and 
also has increased our motivation to continue the project in the future. When looking at the 
three levels of influence; individual, social and institutional, and our goals for each level: 
learning, awareness and enhancement of knowledge for the individual level, the outcome as a 
group - building equal group dynamics through creating and understanding our own and other 
positions and privileges on a social level, as well as changing policies and structures on an 
institutional level. In summary, fostering a deeper connection between gender and 
sustainability focusing on the institution of LUCSUS. We can see that we have succeeded in 
this ‘knowledge to action’ project and have, at least, started the process of change.  
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APPENDECIES 
APPENDIX 1A: Workshop 1: future’s workshop: notes from discussion 
The following topics were discussed during each phase: 
The Critique Phase: 

• Power imbalances in society distract us from what we need to do: when women don’t get equality (etc) 
everything else has to take a side step. Takes away from where the energy can be used. 

• Environmental problems and gender issues have equal struggles in some ways-- it’s a “special 
interest”.  How they are treated 

• They have the same roots, and follows the same structures of exploitation. There could be more 
synergies between the environmental and women’s movements 

• They are fighting the same causes and common threat- there should be 
• General gap in sustainability issues between the technological and the social sides. What gets shown first 

is the technological and then maybe the social. Of all these social implications gender is the most 
contested of these. 

• It’s easier for people to question their consuming patterns vs. their internal bias. Requires a person to 
look inward and police their own behavior. 

• Collectively agreeing on nature and environmental resources might be easier than changing an entire 
culture. 

• Culture nature gap 
• Social gap? 
• Applies to us directly, you can debunk those ideas and facts and say ‘it’s not my experience that you get 

paid less’ 
• It’s a parallel 
• Sustainability discource has been better to move around this fact base. 
• Who has been researching it- women have been researching it. Who are the actors that have been driving 

the discourse and put it on the forefront of the discussion 
• Sustainability scientists are wary to bring in the gender issue. They’ve fought so much to be heard that 

it’s not worth it to bring in the gender issue. Something has to give. 
• Issues and topics that contain humanitarian things get so criticized that they have to be SUPER good. 

They also must include more than just feminism. 
• Gender is quite contextual- it looks different in every country. In every country it looks so different. The 

link is different  in different geographical locations 
• Binary 
• Mapping it out to have a certain structure. 
• Have to abandon it at some point 
• They are constructed but we are still socialized to these norms. 

Fantasy Phase: 
• Gender in sustainability, or vice versa? 
• Dreaming big and the ultimate goal of it all would be that gender issues no longer exist. 
• Reached a point where you don’t have to address that issue any longer 
• Sustainability entails gender equality 
• Equal representation across boards 
• Importance of men stepping down from their privileged position and let women take space and to do this 

as a conscious act 
• Bring in gender as an integrated part of every topic in academia in curriculum 
• Changing thought to not see it as something separate but it is embedded into the topic 
• It would be good if we always have a lenz to look at these sorts of topics: it doesn’t come naturally to 

you. You have to be taught to think like 
• Specifically a world where there is more selflessness than selfishness. Keeping the planetary boundaries 

but removing normative boundaries. It’s taking a standpoint that is good (which is a normative 
standpoint) 
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• Normative boundaries that are right now falsely based on natural arguments: the role of the women, and 
the role of the men. Men are naturally THIS, and women are naturally THIS. 

• This argument is used to justify things. 
• Common thing to focus on the differences but it’s a little more purpose on the idea if you focus on the 

similarities: talk about stereotypical roles of the male and female. It really depends 
• Constructed to fit into one categories 
• ^^acknowledging these differences and encourages but also including the rights of humans and non-

humans. Everything must be equally represented. Ecological citizenship. 
Implementation Phase: 
How to implement these fantasies: 

• Sharing the lez: 
• a problem usually when you discuss gender- when you identify the privilege it feels like you are 

identifying the culprit. Privilege usually means that they are more responsible, etc. 
• Important to say it is not the fault of these people- and say it in a non-aggressive way. 
• It can be perpetuated more by the privileged- used to their advantage, and they don’t want to step down. 

“Common but differentiated responsibilities” 
• Also an age thing? Depends on whether you are talking about enjoying these privileges all their lives 

who are not as willing to step down. 
• Way to implement teaching in schools to be gender neutral.   
• Reflecting how you yourselves got in touch with gender and sustainability. How were you convinced 

about these issues. 
• In school-high school. She would always keep track of who talked in the classroom. At one point she just 

told the men they couldn’t speak anymore because they have used all of their space. She really made us 
aware of those differences in the classroom- which is really cool. Don’t remember anything specific. 
Elina says everyone is really okay with it. 

• The LENZ suggests that you could just do something and step into the role- which is problematic as men 
start speaking to women. Starting to LISTEN to women’s experiences. Actively listening to women's 
experiences. Which is painful because the first reaction is OH NO, that’s not me. 

• Making the other person aware of language use, etc. 
• Men encourage each other. 
• Gender discrepancy- with sustainability: making it accessible to people. 
• Visual media: tv and movies. 
• Men have to give things up in order for equality. “When you come from positions of power and privilege 

all your life, equality feels like oppression” 
• Women need allies who are aware of these things and are happy to “go up to back” for us. Hard for 

women to go up and talk about these things. 
• Talk to people about it. Put a workshop in at LUMES. 
• He for She. 
• Find the right balance- take that space. You have to play the game of society. 
• Power in numbers: assuming that all women are aware of being oppressed. A lot of women are not aware 

or can’t pinpoint it. Share experiences. And educate each other. It’s 50 50, that should count for 
something. 

• Women encouraging men for being seen as a ‘poster child’ for feminism. 
• Economic inequalities in the workplace- they are all exacerbated by the fact that we compete on the job 

market. Look at the economy and do away with the cultural bias’s as long as these economic pressures 
are still in place. Changing whatever about the economic system that we don’t have to compete with each 
other. 

o In response: is this feasible? Will this go anywhere? Is there are way in which we could be away 
and learn how to compete. 

• Universal basic income initiatives. Relieve this competitive pressure. 
• Why is this pressure on women? Driving this big neoliberal shift one way. 
• Easy for men to play the feminist card but not actually make the change: but if you don’t really see it 

then how do you make a change with it? 
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• Tell someone what they can change in their behavior in order to contribute what to help these changes. In 
order to further the cause. It’s hard to know what in your behavior is sexist and how to encourage this. 

• Human skills: active listening. Take it away from the terriory where people feel offended. Take the edge 
off. Games that simulate oppression. Experience that first and then take it to the gender issue. 

• Different dynamic. Creating neutral ground. Realize that you can never get rid of sexism racism that is 
internalized. You can’t fully understand that, and therefore all you can do is know that is there. But you 
can do your best to avoid it. 

• Male allies! 
• Lay the basis for the conversation. Make them aware that this is a really tough topic for everyone to talk 

about it. Giving background of experiences of it and how they have triggered you. Need reinforcements. 
• Someone that they trust and respect and will listen to. 

How to implement them into our K2A: 
• Sustainability framework to a gender organization 
• Gender framework to sustainability 
• Forming a gender group having workshops and seminars: inviting people to have a panel discussion. 

Create a workshop with the class 
• Creating the basic and having the heuristics- within a workshop 
• People need to experience how other people feel in order to absorb the inform 
• How do we invite people to this: how to make it attractive for people to come to? 

o Asking for people to come do this 
• Target certain people that you want to come. Frame it in a way to bring them. 

o 5 people who are the most difficult and they are the ones whom you want to change. 
o Lighthearted and easy for them to turn up to that. 

• Linking it back to the environmental issue 
o “Value based” what kind of values do you want to display within environmentalism, 

sustainability, relating to our surroundings in general. 
o It should be included, and we shouldn’t see it as a gender issue: promote it in a way that it will 

increase our dynamic as a group. Setting this stage- feeling like there are conflicts that we need 
to address it. 

• Dumbing down the topic in order to appeal to certain people. 
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APPENDIX 2A: Workshop 2: International women’s day: outline & process 
12.20 Lunch 
13.15 Introduction (15 min) 

Here, we talked about gender and sustainability, showed this short video talking about gender 
inequalities globally and their relation to international women's day, and then finished up with a timeline 
of international women's day, and the current status of gender inequality in Sweden and Lund. 

13:30 Workshop: Privilege walk (15 min) 
The privilege walk is an activity that highlights the different issues that people face in life, especially in 
terms of what affects you because of your gender, class, ethnicity, disability, or sexual orientation.How 
this activity works is that you stand in one long line, and all hold hands. then, as the facilitator makes 
statements he/she/hen tells you to to either step forward or backward, depending on the questions. It is 
such that, at the end of the activity, the participants are all spread out, with some at the front and some at 
the back- emphasizing the inequalities that people besides you face, and the advantages that some people 
have over others. Here are a list of questions we used: 
1.    If you’re parents and teachers taught  you that you can be anything you want, take one step forward. 
2.    If you had a job during your high school and college years, take one step back. 
3.    If you are able to be drive carelessly without someone attributing it to your gender, take one step 

forward. 
4.    If someone has explained my mood by saying that I’m on my period/PMSing, take one step back. 
5.    If you’ve been called baby, honey, or sweetheart in a professional environment, take one step back 
6.    If you were ever uncomfortable about a joke related to your religion, ethnicity, gender, disability, or 

sexual orientation, take one step back. 
7.    If English is your first language take one step forward. 
8.    If you’ve ever been called a slut or whore take a step back 
9.    If  you’re often on your guard when walking past an individual or group of men late at night, take a 

step back. 
10. If  you’re often on your guard when walking past an individual or group of women late at night, take 

a step back. 
11. If  you’ve ever been encouraged to have many sexual partners take a step forward 
12. If you’ve ever refrained from sex for fear of being judged, take a step back. 
13. If you often initiate group discussions and ideas take a step forward. 
14. If you have ever felt like there was NOT adequate or accurate representation of your religion, 

ethnicity, gender, disability, or sexual orientation group in the media, take one step back 
15. If you have been bullied because of something you couldn’t change, (religion, ethnicity, gender, 

disability, or sexual orientation) take one step back. 
16. If you were encouraged to attend university by your parents, take one step forward 
17. If you can show affection for your romantic partner in public without fear of ridicule or violence, 

take one step forward. 
18. If you feel that people don’t listen to you and take your opinions seriously because of your gender, 

take one step back 
19. If you’ve ever lied about the amount of people you’ve had sex with, take a step back. 
20. If you are reasonably sure you would be hired for a job only based on your ability and 

qualifications,without taking into account  your religion, ethnicity, gender, disability, or sexual 
orientation, take one step forward 

21. If you ever had to skip a meal or were hungry because there was not enough money to buy food, take 
one step back. 

22. If you go about your day, without fear of sexual assault, take a step forward. 
23. If there was ever substance abuse like alcohol or drugs  in your household, take one step back. 
24. If you were ever discouraged from an activity because of class, religion, ethnicity, gender, disability, 

or sexual orientation, take one step back. 
25. If you feel comfortable walking home alone at night, take one step forward 
26. If you have been a victim of violence because of your religion, ethnicity, gender, disability, or sexual 

orientation, take a back. 
27. If you can legally marry the person you love, regardless of where you live, take one step forward 
28. If someone has ever spoken for you when you did not want them to do so, take one step back. 
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29. If you’re often spoken over in conversations, take one step back. 
30. If your salary may be is lower than your colleagues because of your gender take a step back 
31. If you have been a victim of sexual harassment, take one step back. 
32. If your ideas are usually adopted in group work take a step forward** 
33. If you have been raised by a single parent, take one step back. 
34. If you feel comfortable being emotionally expressive or open, take one step forward 
35. If you have ever tried to change your speech or mannerisms to gain credibility, take one step back. 
36. If you have ever been the only person of your class, religion, ethnicity, gender, disability, or sexual 

orientation in a classroom or workplace setting, please take one step back. 
37. If you can make mistakes and not have people attribute your behavior to flaws in your class, 

religion, ethnicity, gender, disability, or sexual orientation group, take one step forward. 
38. If you’ve ever felt someone has doubted your credibility due to your gender, take one step back. 

13:45 Fika (5-10 min) 
13:55 Discussion (Small: 30 min, big 15 min) 

At the end of the activity, we came together for a debrief and discussion, talking about some of these 
issues and the learning outcomes of the activity. We found that directly after the exercise, people were 
quite quiet at first, and it took some time to open up, and have a deeper conversation. Here are the 
discussion questions we tried to address: 
·         How do you feel now? 
·         Was any of the questions unclear or difficult to take a stand to? Why? 
·         How did it feel to take a step forward? How did it feel to stay? 
·         Are you surprised at where you were? 
·         If you broke contact with the person beside you, how did you feel in that moment? 
·         Did you come to any new realizations? If so, which one had the most impact? 
·         What did you feel like being in the front of the group? In the back? In the middle? 
·         Were there some factors that you have never thought of before? 
·         What happens when people end up on different stages (far behind or far upfront)? What do you see? 
·         What does it mean to be a person who ends up in front of everyone else? How does this affect this 

person’s everyday life? What advantages does one get? How does it affect society when certain 
people have more advantages than others? 

·         How can we proceed when we now have this knowledge of privileges and disadvantages one can 
have in society. What can we do to prevent injustices?   

·         What do you wish people knew about one of the identities, situations, or disadvantages that caused 
you to take a step back? 

·         How can your understanding of your privileges or marginalizations improve your existing 
relationships with yourself and others? 

14:45 Fika Break 
14.50 Panel discussion 

Here are the questions and topics of the panel discussion which offered real world examples of gender 
inequalities within LUMES (our program) and within academia. The panel members were Henner Busch, 
Finlay MacGregor and Lena Christensen, all three of which were connected to the program  and the topic 
in an intimate way. 
1.    Let’s start with your experiences. What are some of the personal experiences — or compelling 

arguments — that have influenced your thinking around gender in academia and have motivated you 
to get involved in brief 

2.       What is your own experiences with gender inequalities? Can you elaborate? 
3.    What’s the role of gender and why do you see it within the field of sustainability? (Why do you 

think there is a lack of connection between gender and sustainability?) 
4.    What has helped you be a more effective advocate gender equality, or what advice would you have 

for others who want to advocate? 
5.    How do you think we should encourage students to advocate for gender equality within and outside 

of academia? 
6.    What do you think would be good methods to raise awareness of gender inequalities within 

academia, and teach about the gender lens in general for students and staff. Where do you see that 
you don’t have the means to make an impact, or feel unable to raise those questions? 
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7.    How can we ‘level the playing field’ within academia, taking into account power structures and the 
necessity of giving up privilege? 

8.    How do you need to change institutions?  What do you need for institutional change! 
15:45 Open discussion 
16:00 Finale/conclusion 
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APPENDIX 2B: Workshop 2: international women’s day: feedback 
The feedback form was done online via google forms after the workshop. We asked for topics that people would 
be interested in learning in the sphere of gender and sustainability, and also asked for feedback on the 
international women’s day workshop itself. See Feedback table below. 
  

Topics you would be interested in: Other recommendations If you attended the International 
Women's Day workshop, do you 

have any feedback 

Microaggressions and mansplaining.     

Workshops on how to be a good ally (for dudes). 
Workshops on how to deal with sexism in the 
workplace or  how to engage in difficult conversations 
around calling out. 

  Be good to have a deeper idea about why 
diversity is important and why representation 
is needed. 

Gender equality struggles from a global perspective   Encourage more discussions like when we 
broke away into smaller groups after the 
privilege exercise as I think it felt nice to 
have that intimate setting to discuss  our 
thoughts where everyone is contributing. 

Gender and sustainability, dichotomies, narratives   Really liked the privilege walks, but the 
discussions could have been more hands-on 
as well. Maybe write sth or draw sth together, 
to make it more interactive and some food for 
thought. Good panel discussion! 

Concrete actions to take in Sweden/Europe Get the man's perspective + 
awareness discussion > what are 
man willing to do 

In General, well done! I think a follow up 
event 1/2 days after with discussion about 
reflections and maybe possible actions would 
have been nice. Why? Now I am kind of left 
alone with it and don't know what to do 
(except for putting it in the next evaluation 
sheet) 

Intersectionality, Queering Sustainability, Strategies 
for Empowerment and creating Dialogues in different 
settings (e.g. concrete communication strategies) 

  Well done :) 
I felt like the discussion after the privilege 
walk was lagging at some points - since this 
touched upon such a personal problem, it 
might have been helpful to shortly talk about 
the experience in pairs first. 

Perceived and Actual Discrimination (this can/should 
go both ways 1st: In how far are people unaware of 
actual discrimination happening? 2nd: How dangerous 
is the confirmation bias â€“ do we sometimes see 
discrimination when in fact other factors can explain 
the phenomenon better?   

  I enjoyed the day and found it inspiring. 
However, I felt there is some dogmatism on 
both sides. I was particularly unhappy with 
this kind of Ad Hominem argument: "We 
need X for more gender equality and anyone 
who is against it only opposes this because 
she/he is so privileged!" I am not saying that 
this is wrong in all cases but it fails to 
address the complexity of the world and 
discredits counter-arguments before they are 
even raised.     

Discussing feminism broadly and where it could go to 
be more effective     
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Gender as a topic in development studies/ 
sustainability science programs.   In general the topics were ok for me. I had a 

little bit pre-knowledge on intersectionality 
so that was ok. Otherwise it would perhaps 
been very interesting. 
Having the panel guests there with their 
experience was very interesting. 

Social construct Don't have people hold hands, 
maybe do the walk in a circle 
instead of a straight line 

Nicely done 

I can't come up with any ideas right now. Too tired. 
BUT one thing that could be nice to do is to ad (for 
those who want to stay longer) a film screening in the 
evening (there are many kick as films, for example this 
one http://www.imdb.com/title/tt3077214/). 

Send out the programme earlier 
(but I understand that this was the 
first time the int. women's day was 
celebrated at LUCSUS and it is 
awesome that you managed to 
come up with this programme with 
such short notice!). 

Great event! Thank you for organizing. I 
want this to be an anual event at 
LUCSUS/LUMES. 

 
  



 
37 

APPENDIX 3A: Presentation 1: Teacher’s meeting 
During this meeting, we wanted to look at the atmosphere which surrounds LUCSUS in terms of gender equality 
and gender issues, specifically within the curriculum in LUMES. We first delved into the university and national 
policies on these issues, both which mandate that the pedagogy of all university programs must include gender 
and intersectionality aspects. Once we looked into LUMES, we determined that this was in no way followed, 
implying that the program is not following neither Swedish law nor university policies. After outlining the 
specific problems within LUMES, we provided the staff with recommendations on how to deal with these 
problems. We focused on the three primary points of stimulating change; individual, social, and institutional. The 
Results of this: 

Swedish Law: The university law, Chapter 1, 5 § 
"Gender equality between men and women should ALWAYS be acknowledged and 
encouraged (within the organizations of universities)" 

Lund University Policy for Gender Equality, Equal Opportunities and Diversity, 2011: 
“Gender perspectives and gender awareness in teaching and learning will have a prominent 
place in the qualifying training in higher education teaching and learning at Lund 
University” 

LUMES Program Syllabus: has NO mention of gender, or intersectionality at all. 
Literature Review: 

We found literature reviews as an important starting point for a measurement of equality as 
having literature which is predominantly one gender and ethnicity gives you the idea that experts in these 
fields of other genders either do not exist, or are not legitimate? An education which mirrors and 
reinforces the dominant structures and paradigms rather than encourages you to question them and think 
for yourself is not what sustainability is about, especially when preaching a diverse and international 
environment 

We looked at all mandatory classes, and the mandatory readings within them. From these, we 
took the author's of each article, researched them and determined: total # of female authors, total # of 
male authors, amount of articles that had at least one female author, amount of articles that had ONLY 
female authors, amount of articles that had ONLY male authors (SEE APPENDIX 3B) 

Class Dynamics: 
Personal Reflections 
1.    Shock factor: feminist theory day indicated intense disagreements and ignorance on gender issues 

and privilege. 
2.    Room for discussion: after this, we were never given the opportunity to freely discuss this, and free 

the air. It ultimately divided the class and has continually caused tensions which exist today. 
3.    Learning through different lenses: In every course, you should learn how to look at things through 

different lenses, however we felt we were in no way taught this. 
4.       Transdisciplinarity: see above 
5.    Space taken: inequalities in who participates and speaks in class, which have been strengthening 

dominant power structures within our class (male over female) 
Recommendations for future improvement: 

Individual: Foster discussion and learning 
·         Literature 
·         Promotion of individual learning through class discussion & creation of seminars 
·         Teacher awareness of space taken (and really implementing this) 
Social: 
Workshops (previous & upcoming): 
·         International Women’s Day (annual implementation) 
·         Sustainability Week & Alumni conference 
·         USV 
·           
What we recommend: 
·         Staff Workshop/Training (uni policy) 
·         Student Workshops (in the beginning of LUMES) 
Institutional: Policy Changes 
·         Attention to LUMES Program syllabus 



 
38 

·         Attention to course syllabus 
o    Literature 
o    Ideology & Theory 

·         Larger level support 
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APPENDIX 3B: Literature review results 
Class Total # of 

female 
authors 

Total # of 
male 

authors 

Total # of 
Unidentifiable 

authors 

Amount of articles 
that had at least 

one female author 

Amount of articles 
that had ONLY 
female authors 

Other Notes and 
Statistics 

Sustainability 
Science 31 96 2 14 3 

There were 30 
articles assigned 

Governance 11 28 0 9 4 
There were 24 
articles assigned 

Earth Systems 29 37 4 7 1 
11 articles/books 
assigned 

Social Theory 3 27   3 3 
20 articles/books 
assigned 

Urban and Rural 7 23 2 7 2 

12 articles assigned 
(some twice, 
excluded) 

K2A 2 2   2 1 4 articles 
Economy and 
Sustainability 1 19 0 1 0 

14 articles and 2 
books 

IN TOTAL: 84 232 6 43 14 117 
Own illustration, 2017 
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APPENDIX 3C: INFORMAL OBSERVATION IN CLASS 
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APPENDIX 4A: Milking Mother Earth workshop stages & work: stage 1 
 

CONSUMPTION PATTERNS 

 
Take 2-3 minutes or so to answer this chart. Note on a separate piece of paper, or on 
your cell phone the different things that you consume, or are most likely to consume 
and record their letter (A-D). Do not flip this paper over.* 
Please do not write on this paper, as other groups will use it! :) 

1. How do you get to Uni/work?                                  7. How often do you laundry? 

A. Walk or by bike                                                          A. Once per month 

B. Public transport                                                         B. Twice per month 

C. Motorcycle                                                                C. Once per week 

D. Car                                                                            D. Twice or more per week 

2. What kind of vehicle(s) do you own?                        8. Do you recycle at home? 

A. None (Don’t own a vehicle)                                      A. Always 

B. Motorcycle only                                                        B. Mostly 

C. Car                                                                            C. Rarely 

D. SUV, van or truck                                                      D. Never 

3. How often do you fly?                                9. Do you turn your lights off when you 
A. Never                                                    don’t need them? 
B. Once per 6 months                                        A. Yes 
C. 3 to 5 times per year                                      B. No 
D. 6 or more per year 

4. How often do you eat out?                   11. What type of fuel or energy is used to 

A. Never                                                   heat your home? 

B. Once per month                                    A. Renewable energy 

C. Once per week                                      B. Natural gas 

D. Twice or more per week                       C. Oil 
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5. What does your diet consist of?          12. Does anyone in your home own any of 

A. Vegan                                                  the following items? 

B. White meat (ex. pescatarian)                A. TV 

C. Lacto-ovo-vegetarian                            B. Cell phone 

D. I eat “everything“                                          C. Computer 

6. How many bottled drinks do you buy?          D. Washing machine 

A. None                                                              E. Dishwasher 

B. 1 can per day                                                  F. Refrigerator 

C. 2 cans per day                                                                                                     

D. 3 or more cans per day 
SCORING INSTRUCTIONS: 
For questions 1 through 11, assign 1 point for each A answer, 2 points for each B, 
3 points for each C and 4 points for each D. For question 12, assign 1 point for each 
item circled. Add the points together to determine your “carbon footprint.” 
This is your “final ecological footprint” (based upon this activity, of course). 
11 – 20 Points: Green is your favorite color. Keep up the good work. 
21 – 28 Points: Very good. 
29 – 36 Points: Your efforts are appreciated. 
36 – 43 Points: There’s room for improvement. 
44 – 46 Points: Look for ways to become better friends with Nature. 
Take 2-3 minutes to have a discussion about your footprints and see if there are any 
differences or patterns within your group. If not, that’s fine as well :) 
After this discussion, flip over the paper in the middle of the table to proceed with 
the activity. 
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Now, some FACTS*: (about Sweden) 
• Single men in Sweden were each responsible for about 2.2 metric tons more 

carbon dioxide emissions than their single Swedish sisters. That's about as 
much as the average American car emits in five months. Women tend to own 
smaller cars than men. 

• Men own the double amount of passenger cars in use (2 200000) than women 
• (1 170 000) 
• Single men's driving habits have a carbon footprint of 13 metric tons of CO2e, 

compared with women's 9.4 tons. 
• Men consistently use much more energy than women on vehicles and fuel—

between 23 and 32 gigajoules more per year. (Total energy consumption 
ranged from 105 gigajoules for Swedish women to 313 gigajoules for 
Norwegian men.) 

• Men take many more business trips than women, who travel more often for 
service or buying purposes, use public transport more widely and are more 
likely to be passengers than car drivers. 

• Women also use public transport even in household with cars more often than 
men and travel short distances close to home. 

• Men eat out more often than women, for instance, and also consume more 
alcohol and tobacco/snuff than women. 

• Women are more likely to buy basic essentials for the whole family, such as 
food, clothing and household articles, while men are more likely to buy 
expensive capital goods and to be the registered owners of things like homes, 
cars and home electronics. 

After reading these, please take the last 7 minutes to discuss: 
1. Why do you think there are differences in consumption patterns between the 

genders? 
2. How would you combat this, or encourage ‘more’ sustainable consumption 
3. Would you use the same methods to promote sustainable consumption for 

both addressed genders? 
  

*If you’re interested in our sources, please ask! 
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APPENDIX 4B: Milking Mother Earth workshop stages & work: stage 2 

POP QUIZ! 

 
Now we are going to have a group quiz. Using a group consensus, answer these questions to 
the best of your ability. Don’t worry, it’s not graded so don’t feel too stressed about having 
the right answers. Do not flip this paper over until you are finished with the quiz. We 
recommend taking around 5-6 minutes to do this. 
Please do not write on this paper, as other groups will use it! :) Write your answers on a 
separate sheet or device. 
Question 1: How many one-parent households consists of women globally? 
a.                                      1 in 4 one parent households are lone mothers 
b.                                      2 in 4 one parent households are lone mothers 
c.                                      3 in 4 one parent households are lone mothers 
Question 2: Of all women, how many are subjected to child marriage (under 18 years)? 
a.                                      5% 
b.                                      10% 
c.                                      20% 
d.                                      25% and over 
Question 3: True or False: The leading causes of death for young women globally are 
maternal conditions (problems through pregnancy and birth) and HIV/AIDS. 
Question 4: True or False: The leading causes of death for young men globally are road 
injuries, interpersonal violence, and self-harm. 
Question 5: True or False: There are more women enrolled in higher education globally than 
men. 
                                                                                                          
Question 6: Worldwide, women account for ___ % of all researchers. Fill in the blank. 
Question 7: In all fields of science in higher education globally do men or women make up 
the majority. *all fields of science including medical science, humanities, natural sciences, 
engineering and technology, agricultural sciences and social sciences. 
Question 8: True or false: Globally, women work longer hours than men (accounting for 
unpaid work). 
Question 9: Globally, for every USD earned by men, women earn between __ and __ cents. 
Fill in the blank. 
                                                                                                          
Question 10: In the film industry, what percentage of women are directors 
globally?                                                                                 
Question 11: What is the total number of countries with a female Heads of State or 
Government (in 2015). 
a.                                      0 to 10 
b.                                      10 to 20 
c.                                      20 to 30 
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d.                                      30 to 40 
e.                                      40 or more 
Question 12: What is women’s representation in lower or single houses of parliament 
worldwide? 
a.                                      4 % of lower or single houses of parliament are women 
b.                                      22 % of lower or single houses of parliament are women 
c.                                      48 % of lower or single houses of parliament are women 
d.                                      65 % of lower or single houses of parliament are women 
                                                                                                          
Question 13: What percentage of CEO’S in the world’s largest 500 corporations are women? 
    __ % 
                                                                                                          
Question 14: __ women have experienced physical/sexual violence at some point in their 
lives? 
a.                                      1 in 2 
b.                                      1 in 3 
c.                                      1 in 5 
d.                                      1 in 8 
Question 15: Are the majority of victims of intimate partner/ family related homicide women 
or men? 
                                         
Question 16: What percentage of women seek help from the police when they experience 
violence? __                                                   
                                         

 
Once you’ve answered these questions, please flip over this paper to see the answers. 
Are you surprised about the results? How close were your answers? 
Now, take the rest of the time to discuss these questions: 

1. What do these issues have to do with sustainability? (in terms of anything from climate 
justice to representation) 

2. Why do you think we have these inequalities and patterns? 
  
Answer Sheet: 
Question 1: 3 in 4 one-parent households are lone mothers with children 

Question 2: 26% in 2010 of women aged 20 to 24 married before age 18. 

Question 3: True 

Question 4: True 

Question 5: True 

Question 6: 30% 
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Question 7: Men. With the exception of two fields of research— medical science and humanities, 
where the global women share is relatively higher and closer to parity at 42 and 44 per cent, 
respectively, but still not equal, — men dominate in all the other fields of science reviewed (natural 
sciences, engineering and technology, agricultural sciences and social sciences). 

Question 8: True 

Question 9: 70 and 90. Women earn less than men across all sectors and occupations, with women 
working full-time earning between 70 and 90 per cent of what men earn in most countries. The gender 
pay gap persists across all economic sectors and occupations. 

Question 10: 7% of all directors are women. 

Question 11: b) 10 to 20. As at March 2015, only 10 out of 152 elected Heads of State worldwide were 
women, and only 14 of 194 governments were headed by women. The total number of countries with 
a female Head of State or Government was 19. 

Question 12: b) 22% 

Question 13: Less than 4% 

Question 14: b) 1 in 3 

Question 15: women 

Question 16: less than 10%. In the majority of countries, less than 40 per cent of the women who 
experience violence seek help of any sort, and among those who do, most look to family and friends 
as opposed to the police and health services. The percentage of women who seek help from the 
police, out of all women seeking help, is less than 10 per cent in almost all countries with data. 

For more information: (https://unstats.un.org/unsd/gender/default.html) 
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APPENDIX 4C: Milking Mother Earth workshop stages & work: stage 3 
  

DISCOURSE ANALYSIS & LANGUAGE 

 
At this table, we will be talking about gendered language, and how that language 
related to sustainability. We will be specifically talking about ‘norms’. 
On the table, you have a list of different words. There are three sections on the table: 
Masculine, Feminine, and Neutral. Take around 7 minutes to arrange the words and 
decide as a group where each word goes. Arrange the words in the categories which 
you think they are most associated with. Feel free to discuss the meaning, origins and 
whatever you find relevant. 
Please do not write on this paper, as other groups will use it! :) 
After you have arranged all the words, then take a moment to look and see if there 
are any patterns within the sections. This section is touching on not only gendered 
language but also norms that are related to different genders. 
Did you notice anything that caught your eye? Were there any patterns? Or not? 
Discuss. 
If you have extra time, discuss these questions: 

1. Does any category seem to be more ‘sustainable’ than the other? In the sense 
of it having more ‘sustainable’ type language 

2. How do think these norms manifest themselves in society? 
3. How are these related to environmentalism? 
4. How do you combat these stereotypes and connections? 
5. Can we change these norms? 

  
Nature                                      Planet 

Animals                                   Flowers 

Mountain                              Strong 

Weak                                       Sustainability 

Take                                            Storm 

Care                                             Powerful 
Provide                                 Teamwork 

Nurture                                     Angry 

Determined                              Boss                         

Leader                               Dominant 

Control                                     Dramatic 
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Hysterical                             Listening 

Orders                                   Awareness 

Together                                   Connection 

Understanding                         Give 

Mother                                     Father 

Parent                                       Courage 

Compassion                             Work 

Independence                        Assertive                 

Gentle                                   Mistress                   

Muscle                                     Queer                                        

Provider                                   Flirty 

Head                                            Bars 

Sex                                              Weapons 

Cars                                             Children 

Prostitute                              Mister     

Workplace                               
 Books                                                      Culture                         
            Shopping                                   

Bossy 
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APPENDIX 4D: Milking Mother Earth workshop stages & work: stage 4 

IDEOLOGY 

 
At this table we will be doing a bit of art! Split the group in half. Each of you will have 
separate instructions. Please read these and carry out the activity on the paper for 
around 7. 
Please do not write on this paper, as other groups will use it! :) 
Do this now before reading further 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
. 
Well done! You should each have a picture of a future world. Please take 3 minutes to 
present the world to the other half of the group, and explain why your world looks 
like that (based upon the data you were given behind it). 
Now that you have finished, think about and discuss this question as a group: 

• How are sustainability and gender are linked in these two scenarios and what 
role does each play within the future world? 

  
  
GROUP 1 
Read these statistics paragraph explaining a future prediction of the world in 2050 
using the global climate model (SERES A1F1) from the IPCC. 
2050 
Population (billion): 8.7 bn 



 
50 

The A1 storyline and scenario family describes a future world of very rapid economic 
growth, global population that peaks in midcentury and declines thereafter, and the 
rapid introduction of new and more efficient technologies. Major underlying themes 
are convergence among regions, capacity building, and increased cultural and social 
interactions, with a substantial reduction in regional differences in per capita income. 
Technological emphasis on a fossil intensive economy. 
Based upon this, draw what you think a future world would look like within this 
paradigm. (Be as creative as you like. Some examples of things to include are: energy 
use, lifestyle, food sources, inequalities, global politics, pollution, wildlife, etc.). Take 
around 7 minutes or so. 
After you have done this, reunite with the other group, and continue reading the 
instructions (on the first page). 
  
GROUP 2 
Read this paragraph explaining ecofeminism. 
“Ecofeminism is a term that links feminism with ecology. Its advocates say that 
paternalistic/capitalistic society has led to a harmful split between nature and culture. 
Early ecofeminists propagated that the split can only be healed by the feminine 
instinct for nurture and holistic knowledge of nature's processes. Modern 
ecofeminism, or feminist ecocriticism, focuses more on intersectional questions, such 
as how the nature-culture split enables the oppression of female and nonhuman 
bodies. It is also an activist and academic movement that sees critical connections 
between the exploitation of nature and the domination over women both caused by 
men.” 
Based upon this, draw what you think an ideal future world would look like in 2050 
within this paradigm. (Be as creative as you like. Some examples of things to include 
are: energy use, lifestyle, food sources, inequalities, global politics, pollution, wildlife, 
etc.). Take around 7 minutes or so. 
After you have done this, reunite with the other group, and continue reading the 
instructions (on the first page). 
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APPENDIX 4E: Milking Mother Earth Feedback 
  
Visual representation: 
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Written responses: 
How could the workshop be improved? 

• Next time the instructions on the exercises/group work could be given beforehand 
• Probably constrained by time- but could get group together after each round for more productive 

engaging conversation. Forget the rounds towards the end. 
• Addressing intersecive feminism, no focus on distinctions between developing/developed 
• Focus on fewer things. Allow for more fundamental discussions 
• look thinks in more "detailer" 
• More time- or activities could be shortened. More explanation of ecofeminism 
• A bit more time for the ideology excerise 
• Maybe leave more time for the tables and focus more on discussion rather than result 
• Some more time for the drawing exercise. 
• Maybe a little bit more time 
• Shorten the questionnaires so we had more time to discuss 
• Stats were pretty misleading, some questions hard to understand 
• Since we are a multicultural group sessions which are directly involved in the cultural insight would 

have been good 
• Maybe 3 stages instead of 4, more time for discussion, shorten quiz 
• I think you did a great job 
• maybe info about topic 
• Excellent 
• The drawing station was never quite clear to me. discussion part...not sure hoe to discuss on two 

entirely different scenarios/pictures 
• Bridge gender and sustainability. Bring everyone on a same basic level and then develop from there 
• Focus more on the connection between gender and sustainability. It was more generally educational 

than with gender focus. Explain the title! 
• Mis of group members 
• Solutions to combatting these problems 

Are there any comments, ideas or suggestions you would like to share with us? 
• well done 
• well done 
• This could be applied at workplaces to discuss gender issues. 
• Reflect on your target group 
• You are lovely! 
• So great that you're bringing up these very important topics! 
• Drawing was awesome. Lots of work ahead but still brilliant job 
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• Amazing work on an important topic! 
• I appreciate your flexibility to move location. I liked the combination of activity, reflection and 

knowledge you provided 
• Country differences could be also considered while discussing issues, such as consumerism 
• Perhaps another dimension to the workshop so we can go into more depth as to why these facts are the 

way they are 
• Even if i didn't have new findings, it's really important to discuss things in different approaches 
• great to have the WS outdoors 
• Good idea to make it interactive. Really rewarding to have discussions. Maybe give some more input 

about the environment. Most people were already interested and knew a lot of the information before. 
• Method- method: good. Maybe include a lecture/theoretical part 
• loved the atmosphere outside 
• Criteria for change could be discussed 

 


